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Generic Marking Principles 
 

These general marking principles must be applied by all examiners when marking candidate answers. 
They should be applied alongside the specific content of the mark scheme or generic level descriptors 
for a question. Each question paper and mark scheme will also comply with these marking principles. 
 

GENERIC MARKING PRINCIPLE 1: 
 
Marks must be awarded in line with: 
 
• the specific content of the mark scheme or the generic level descriptors for the question 
• the specific skills defined in the mark scheme or in the generic level descriptors for the question 
• the standard of response required by a candidate as exemplified by the standardisation scripts. 

GENERIC MARKING PRINCIPLE 2: 
 
Marks awarded are always whole marks (not half marks, or other fractions). 

GENERIC MARKING PRINCIPLE 3: 
 
Marks must be awarded positively: 
 
• marks are awarded for correct/valid answers, as defined in the mark scheme. However, credit 

is given for valid answers which go beyond the scope of the syllabus and mark scheme, 
referring to your Team Leader as appropriate 

• marks are awarded when candidates clearly demonstrate what they know and can do 
• marks are not deducted for errors 
• marks are not deducted for omissions 
• answers should only be judged on the quality of spelling, punctuation and grammar when these 

features are specifically assessed by the question as indicated by the mark scheme. The 
meaning, however, should be unambiguous. 

GENERIC MARKING PRINCIPLE 4: 
 
Rules must be applied consistently, e.g. in situations where candidates have not followed 
instructions or in the application of generic level descriptors. 

GENERIC MARKING PRINCIPLE 5: 
 
Marks should be awarded using the full range of marks defined in the mark scheme for the question 
(however; the use of the full mark range may be limited according to the quality of the candidate 
responses seen). 

GENERIC MARKING PRINCIPLE 6: 
 
Marks awarded are based solely on the requirements as defined in the mark scheme. Marks should 
not be awarded with grade thresholds or grade descriptors in mind. 
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Essays: Generic Marking Descriptors for Papers 3 and 4 
 
• The full range of marks will be used as a matter of course. 
• Examiners will look for the ‘best fit’, not a ‘perfect fit’ in applying the Levels. Good performance on 

one AO may compensate for shortcomings on others. HOWEVER, essays not deploying material 
over the full range of the two AOs will be most unlikely to attain a mark in Level 5. 

• Examiners will provisionally award the middle mark in the Level and then moderate up/down 
according to individual qualities within the answer. 

• Question-specific mark schemes will be neither exhaustive nor prescriptive. Appropriate, 
substantiated responses will always be rewarded. Answers may develop a novel and possibly 
intuitive response to a question. This is to be credited if arguments are fully substantiated. 

 

Level/marks Descriptors 

5 
 

50–40 
marks 

ANSWERS MAY NOT BE PERFECT BUT WILL REPRESENT THE VERY BEST 
THAT MAY BE EXPECTED AT THIS LEVEL. 
 
• Strongly focussed analysis that answers the question convincingly. 
• Sustained argument with a strong sense of direction. Strong, substantiated 

conclusions. 
• Gives full expression to material relevant to all three AOs. 
• Towards the bottom, may be a little prosaic or unbalanced in coverage yet the 

answer is still comprehensively argued. 
• Wide range of citation of relevant information, handled with confidence to 

support analysis and argument. 
• Excellent exploration of the wider context, if relevant. 

4 
 

39–30 
marks 

ANSWERS WILL SHOW MANY FEATURES OF LEVEL 5, BUT THE QUALITY 
WILL BE UNEVEN ACROSS THE ANSWER. 
 
• A determined response to the question with clear analysis across most but not 

all the answer. 
• Argument developed to a logical conclusion, but parts lack rigour. Strong 
• conclusions adequately substantiated. 
• Response covers all AOs but is especially strong on one AO so reaches this 

Level by virtue of the argument / analysis. 
• Good but limited & / or uneven range of relevant information used to support 

analysis and argument. Description is avoided. 
• Good analysis of the wider context, if relevant. 

3 
 

29–20 
marks 

THE ARGUMENT WILL BE REASONABLY COMPETENT, BUT LEVEL 3 
ANSWERS WILL BE LIMITED & / OR UNBALANCED. 
 
• Engages well with the question although analysis is patchy and, at the lower 

end, of limited quality. 
• Tries to argue and draw conclusions, but this breaks down in significant 
• sections of description. 
• The requirements of all three AOs are addressed, but without any real display of 

flair or thinking. 
• Good but limited &/or uneven range of relevant information used to describe 

rather than support analysis and argument. 
• Fair display of knowledge to describe the wider context, if relevant. 
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Level/marks Descriptors 

2 
 

19–10 
marks 

ANSWERS WILL SHOW A GENERAL MISMATCH BETWEEN QUESTION AND 
ANSWER. 
 
• Some engagement with the question, but limited understanding of the issues. 

Analysis is limited / thin. 
• Limited argument within an essentially descriptive response. Conclusions are 

limited / thin. 
• Factually limited &/or uneven. Some irrelevance. 
• Perhaps stronger on AO1 than AO2 (which might be addressed superficially or 

ignored altogether). 
• Patchy display of knowledge to describe the wider context, if relevant. 

1 
 

9–0 marks 

ANSWERS IN LEVEL 1 WILL BE VERY POOR. 
 
• Little or no engagement with the question. Little or no analysis offered. 
• Little or no argument. Any conclusions are very weak. Assertions are 

unsupported and/or of limited relevance. 
• Little or no display of relevant information. 
• Little or no attempt to address AO3. 
• Little or no reference to the wider context, if relevant. 
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Question Answer Marks 

1 Explore critically the notion that the most important function of the 
chorus was to guide the reactions of the audience. In your answer 
you should consider the passage above and your wider reading of 
tragedy, as well as the two passages below: 
 
Specific 
 
The chorus in the Greek tragedies have a wide variety of roles, so 
candidates should discuss more than just their role in guiding the 
reactions of the audience. The role of the chorus varies depending on the 
tragedy. The idea that they form a bridge between the audience and the 
actors is one that can be explored in all the set texts. The first passage 
guides candidates to think about the chorus’ role in guiding the emotions 
of the audience. The passage shows the chorus being unable to shake off 
a feeling of fear, even though, Agamemnon appears to have returned 
safely. In this way, they add to the drama and tension of the play. They 
are guiding the audience’s emotion, building on the dread that has been 
created by Clytaemnestra’s manipulation of Agamemnon. Furthermore, 
candidates can explore the way that the chorus remind the audience of 
key background events such as the death of Iphigenia. Candidates could 
also comment on the fact that as Aeschylus only used two actors, the 
chorus have more of a function as a character in the play. 
 
In the second passage, we again see the chorus guiding the feelings of 
the audience. Here they present Medea in a favourable light, which guides 
the audience towards viewing her in a more sympathetic manner, than 
perhaps they may have, as a foreign woman. Candidates could also look 
at the way that the chorus’ reaction to Medea changes through the play as 
her actions become more extreme. 
 
Candidates should also discuss the wider role that the chorus play beyond 
guiding the feelings of the audience – such as filling in background 
information, marking the passage of time and acting as an extra character. 
This passage also demonstrates this as it fills in some of Medea’s 
background.  
 
The chorus also function to give the impression of passing time and as a 
character – particularly noticeable in Sophocles, where the chorus leader 
often functions as an additional character. Some candidates may discuss 
the development of tragedy and how the role of the chorus diminished 
over time.  
 
The role of the chorus in Seneca is mostly to act as a division between 
scenes but candidates could explore how the mythological and religious 
images used by the chorus link to the scene that has preceded it. 
 
Expect candidates to explore a range of roles of the chorus. Credit should 
be given for any line of argument that is well backed up with detailed 
reference to the plays.  

50 
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Question Answer Marks 

2 Explore critically the idea that in both Homer and Virgil, heroes have 
a conflict between their desire for individual glory and their 
responsibilities. In your answer you should consider the passage 
above and your wider reading of epic, as well as the two passages 
below: 
 
Specific 
 
The idea of the conflicted hero should be a familiar one to candidates. The 
best answers will explore the idea of what ‘glory’ means. Not just kleos but 
the also the avoidance of shame. In many cases the duty of the hero and 
the winning of glory are not in conflict. The first passage guides the 
candidate to think about what it is that motivates a hero. It is the 
expectation of the community, as well as the desire to become in some 
way immortal, that Sarpedon argues drives him to fight in the front line of 
war. In his view, if you could live forever, then there would be no need to 
try and gain eternal fame. In this passage, Sarpedon makes the desire for 
glory and the expectation of his people seem as though they are both 
equally motivating factors. He is motivated both by desire for kleos but 
also the desire to avoid shame in front of the people that he rules over. In 
Book 22 duty to his city forces Hektor to stand his ground against Achilles 
and his desire to die a glorious death gives him the courage to face him. 
Achilles is the main example of a hero whose desire for personal glory 
and his duty come into conflict. He withdraws from the fighting because he 
feels that he has been insulted by Agamemnon, when he takes away his 
prize, Briseis. His return to the fight is motivated not by duty but by a 
desire for revenge that will also mean that his name becomes immortal. 
Candidates could explore the overlap between duty and desire for glory. 
 
For other heroes it is different, and the second passage guides candidates 
to think about Aeneas’ duty to begin the foundations of the Roman empire. 
The parade of Romans he sees in the underworld brings with it the weight 
of expectation – this is his destiny, and this is the moment in the Aeneid 
where he fully acknowledges that duty. The fighting that ensues in the 
later books is in pursuit of this destiny rather than his desire for glory. In 
Book 12 with the death of Turnus, the fighting becomes not just about his 
duty to his people but his duty to Evander to avenge the death of his son. 
 
In the Odyssey, Odysseus’ primary duty to his people is to get back to 
them and take control. Candidates may discuss how he is motivated to 
make his journey back home but often cannot resist the temptation for 
glory – the Cyclops episode in Book 9 will probably be the most obvious 
example of this. 
 
Expect candidates to discuss a range of heroes and explore both what 
duty means to them and the ways in which they seek honour.  
 
Credit should be given for any line of argument that is well backed up with 
detailed reference to the poems.  

50 

 


